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Liaison Group Profile - Buckingham & Winslow

Context (January 2018 School Census)
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BRITISH WHITE BOY

Headteachers to
disseminate training
and complete pupil
premium barriers to

learning grid in our
own settings

ATTENDANCE / PUNCTUALITY
SAFEGUARDING - CURRENT
HOME LIFE CHAOTIC / NEED

LOW ASPIRATIONS

CULTURAL CAPITAL

MINDSET / RESILIENCE

Implement
“learning together
in mathematics”

Headteachers
meeting to identify
engths across
liaison group and
areas for
development

Naureen Kauser to
deliver training on
identifying barriers
for disadvantaged
learners

Collaboration
To improve maths
outcomes across the
liaison group for

Headteachers to
disseminate training
and complete pupil
premium barriers to

learning grid in our
own settings

disadvantaged pupils

Headteachers to
peer review
Update own action
plans based on
feedback

Headteachers to
complete pupil
premium maths self-
evaluation against
NFER/TSA review
model.
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Barriers to
learring
Additianal
Information

‘Actions with specific objectives fo focus on

“Articipated Tmpact

‘Suggestions for consideration in
discussion with subject leaders and SLT -
+o be. completed by SLT prior to meeting

EMOTIONAL NEED
BEHAVIOUR PLAN

| | SAFEGUARDING - HISTORI

Can be over-
reliant o
adult suppart
~ developing
dependency

+ See Provision Map

+ Supparted in every English lesson - mixture
of TA/teacher - -1, 12 and 1:3

+ Daily reader (1:1)

+ Weekly guided reading group - focus on
remembering/retelling the text and
retrievl

+ Waekly comprehensions in class (half o
term) in @ small group L:6 (KH)

+ Maritor performances in comprehension
quizzes - sit with TA fo comglete if scores
are poor (to talk fhrough questions)

+ Pasitianed carefully during whle class
#eaching input - either close to the teacher
or close ta the TA 5o that questions can be
directed %o reinforce learni

« Supparted in ether currieulum lessons (small
group/1:L/peer support) if sigrificart
amaunt of reading is expected

Maintain pragrass in small steps,
appropriate. fo. ability - see provision
map

Aim for a seore of B0% in
comprehension of AR books

Shaun scored within expected for
reading in the Autumn term NFER fests
- 55= 108, AS = 111. He had about 10
minutas extra time and completed part
of the test after the other children.

He alse scored within the ‘green’ band
on Star Reader in the test completed in
Desember. We have been cautious in
recording a 25+ - he possibly deserved o
3B. We hope these results will be
maintained in the Spring so we can
record him as expected

Guided reading focusing on
comprehending text. Doing this

Extra reading session focusing on
comprehension of fext. Completed for
half a term in small group 136 with
KH.

Reading reward chart - if this is for
reading o a parent. we don't think it
is necessary

1-1 reading at school every day. possibly
with a ¥6 reading mentor? Read to an
adult (usually 5K) daily in Autumn
term. Moved to 3x a week now as

made good progress

+ Blus Ore Intervention

+ Supparted in every maths lesson - mixture
of TA/teacher - 1:1,1:2 and 1:3

+ Ensure she utilises the resources pravided

« L:L/small group work i ions (s

Jake progress fo af least 25¢ by the,
end of the term.

55 in Autumn was 9 on NFER - 5o aim
o this. Close to

needed) - during marning tesk fime

+ Quality first teaching resource to support
LA pupils eg conerete resources, Guided
Practice, layout frames for column methods,
counting/Times tables practice within class

axpected!

Plus One for now and move on once

completed

Picked up in intervention group after
daily maths lesson to ensure
understanding of concept if needed. Yes
- we pick up the following morning in
registration fime where needed

1

1
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Meeting with
headteacher/senior
leaders

Meeting/phone call

meeting minutes

Discussion with
representative
disadvantaged pupils

Meeting with middle
leaders (e.g. SENCo,
English leader,

mathematics leader,

Work scrutiny

Observations of
learning in sections of
lessons and/or

interventions

What is your vision for improving the achievement of disadvantaged pupils?

What actions does this vision translate into?

What have been the most effective actions you have taken, and why2 How do you know?2

What do you think the school does really effectively to improve the achievement of disadvantaged pupils?

How do you develop high quality teaching and learning?

What would you say are the key elements that characterise (the best) teaching at this school? Are there specific strategies which teachers use to support disadvantaged pupils2*
How do teachers use feedback to support pupils’ progress and leaming?**

What are the main characteristics you are trying to develop in pupils as learnersg***

How do use data to track, support and intervene for these pupils2

Isthere specific work that you do with individual pupils and/or their parents to increase engagement and raise expectations? If so, how do you measure the success of this work?
Are there interventionsin place to support individuals/groups of disadvantaged pupils? If so, what are they and how effective are they?

What role(s) do middle leaders have in improving the achievement of disadvantaged pupils2

What role do governors play in helping disadvantaged pupils succeed?
What actions have happened as a result? What impact have they had?
How do governors monitor the achievement of disadvantaged pupils? X
How do governors evaluate the impact of the school's actions on the achievement of these pupils2 4 A
How do governors manage resources to make sure that these pupils are supported effectively? A b
Explore the answers given by the headteacher about characteristics of learners (***)

How do you know how well you are doing?

What kind of feedback do you get that helps you to improve?

Are you involved in making decisions in your learning? Probe examples

How challengingis the work you do2 How is it made challenging for you?

What kinds, if any, of extra help do you get? What sort of impact do you think this has2

What do you think this school does really well to help you to lean?2

What do you thinkis good about the teaching at this school? Could anything be improved?

How do you work with each otherin lessons2 How does this help you lean? \
What do you think this school could do better to help you learn more?

What role(s) do you have inimproving outcomes for disadvantaged pupils2

What kinds of actions do you take, as a result2

How do you know what impact these actions have?

How are you involved inimproving/developing the quality of learning and teaching?

What kinds of interventions are in place? Why?2

How do you identify pupils and match them with the right interventions2 How do you measure the impact of these? Is there a connection between interventions and what happens
inlessonse

(If not covered above) What extra help do these pupils get with their literacy skills2

How do you stretch the most able?

Do you work with pupils and their parents to encourage engagement and raise expectations?
Look for the elements of feedback the headteacher spoke about **

What is the quality of feedback?

What is the level of challenge offered overall and in different subjects?

What kind of progress have pupils made? Is there evidence that feedback has led to improvement?
Isthere evidence of cross-curricular literacy/numeracy development?

Are expectations consistently high?

Find examples of strategies used by teachers and teaching assistants (*), feedback (**) and how pupils are developed as learners (***).
What is the level of challenge?

How is questioning used?

To what extent are pupilsinvolved in decision making?

Self/ peer review — draft ideas for a toolkit 6. What would you say are the key ‘they receive quality feedback first.
S ey
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use o congst,icol, bsractapproach
Is there specifc work that you do with pnagetaes.

In maths, . ensuring consstency.
through ‘non ==

Context of school:

00000 s 3 ane farm entry primary school with 166 pupis.
Thereis an attached nursery that is part of the school with 26 pupils on roll currenty.

The percentage of pupil identified as EAL, SEN and pupil premium (12.5%) is below national averages.

The school has a mixed socio-economic population with quite 3 large proportion of families who would be
considered to be Yjust about managing’ but not entitled to free school meals.

This academic year, the school has a new deputy headteacher and the headteacher has now been in past for

The teaching staff outsde the SLT is made up of 4 teachers in their second or third year of teaching and one
teacher who is more experienced in teaching across primary, secondary and SEN settings.
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Selected and paired two students (tutor and tutee)
Leads from different schools met at Swanbourne to formulate bank of resources to share across the
Nelglolely

Implement “Learning

iogeiner i Role of tutor is to provide support and mediate the process

mathematics” peer Clear process for the pair
tutoring from Spring 2 Read - and understand the question together (change speed if needed)
2019. (EEF +5months) Understand - tutor helps tutee to understand what the question is asking them to do (draw
diagrams, apparatus, rephrase, question)
Listen — give the tutee time to think and explain their thinking to you

Finding the answer

Question — Ask helpful questions that give clues. We want you to guide them...not give the answers
How did you get to that answere Can you explain why you did that?

If things go wrong, take them back through the steps. You may need to ask questions in differe
ways until the tutee realises they have made a mistake. When they realise, try to break the s
down. Ask questions fo lead them through the difficult part on small steps.

Praise and Encourage

Think Out Loud - it is important to give the futee fime to explain their thinking — hel

they solved the problem or where they went wrong. Secondly, it helps the tutee

they are doing. How often do you say things out load and then realise they ar

Check

Sum it up — Get the tutee to summarise what thy have done. Get th to think about other
possible ways to solve the problem

Link it up — talk about how this might be helpful in solving other problems

Headteachers
meeting to identify
strengths across
licison group and
On the first day of absence, teachers contact parents to areas for
enquire about pupil’s wellbeing, encourage attendance the development
following day and offer to provide work for home for Meditation
extended periods of absence.

Daily verbal feedback

Teachers hold PP registers for their class and arg’noftified of new PP
pupils by the school office. Registers are kep¥in class Inclusion folders
alongside barriers overview, data analysis/pupil progress reports,

Friendship clinic mentor notes, one page profile, enrichpdent activity overview and
intervention overview.
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All Greater Depth | PP Greater depth

KS2 Outcomes 19 PP ARE (2 pupils)

Reading

Writing

Maths

PP Greater depth

KS2 Outcomes 20 | All ARE

PP ARE (5 pupils)

All Greater Depth

Reading 100%
Writing 90%
Maths 93%

® All PPM parents attended all parents evening and there was good attendance from PPM parents at school events, assemblies and
workshops.

* Increased numbers of PPM pupils have taken part in school sports events, after-school clubs and festivals than in the previous ag@demic year.

 Pastoral support, including Play Therapy, Learning Mentor (1 to 1 sessions), Lego Therapy and have had a positive effect oprPPM pupils and
their involvement in school life.

* PPM atftendance for 2019-2020 Autumn 2019 to Spring 1 2020 (94.67%) — Prior to COVID-19 Lockdown continued tfo imiprove and was in line
with non-PPM pupils (96.35%).

um of Y6 pupils Combined Reading Writing
2018/19 &%
2018 | 2015 | 2018 | 2015 | 2018 | 2019
a1/67 | 27/as | safe7 | 33/as | 4s/67 | 33/ag
61% | se% | s1% | eo% | 72% | 1%

2018 PP cohort | 2019 PP cohort Combined Reading Writing,

Num& % Num.and % Num.and %

Num: 13 Num: 15 2018 [ 2019 2018 | 2019 2018 [ 2019
19% 31% a/13 5/15 8/13 /15 8/13 11/15
31% 33% 62% ar% 62% 73%

Reading Writing
Num and % Numand %

14748 (ing review)
29%

Num of Y6 pupils | PP% EAL% Combined Reading Writing
2018/19 Numand% | Numand % Num &% Num &% Num &%
2018 | 2019 2018 | 2019 2018 | 2019
21 6/21 1/21 22/27 19/21 22/27 19/21 25/27 19/21

28.5% 90%

2018 PP cohort

2019 PP cohort

Combined
Num&%

Reading
Numand %

Writing

Numand % Numand %

Num:2/27
7.4%

Num: 6/21

2019

2018 | 2019 2018 | 2019 2018

[ 209

28.5%

Reading

Writing,
Numand %
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KS2 Maths - % Expected Standard
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